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ABSTRACT

Currently foreign language learning in generaltiwg skills development in particular has strontgrio solving
social problems in the society. Learner-centeredingr classes where the principles of modern conipation are
implemented through active teacher-to-student andkest-to-student interaction, a number of deepemnisconceptions
established in the society for time immemorial gt at least rudimentary remedial solutions. Act@ly, the major
objective of this study was to investigate the eite which both writing instructors and studentd@voured in alleviating
gender-biased dictions on both impromptu and exteenpeous essays produced for a variety of purpd$esstudy was
designed largely in harmony with the principlesgofintitative method. Consequently, the researcbeiddd to employ
sample essays written by the students and quesii@snadministered to both Advanced Writing Skilsirse instructors
and students who were taking the course as majargithering tools. For the purpose of triangufativowever, semi-
structured interviews conducted with both writimgtructors and students were used as additionaladdiecting tools to
get qualitative data. In like manner, 58.3 % of Haenple essays which were written by the studemtsisted of male
referenced topics such as “Everyone h@&sown way”. In using pronouns, 66.6% of the essaytensi used masculine
pronouns (he/him) more frequently to represent Isettes. Similarly, while they were using commonmB2.5% of the
writers did not give attention to appropriate geridé expressions that suit both sexes. In furihgestigation, 75.8% of
the writers preferred to select male major characach as Haile Gebresillassie, Tilahun Gessétsdom Araaya, PM
Meles Zenawi, inter-alia., in their biographicabags. The other mind striking finding was that 86f4he respondents
utilized the occupation titles such as enginedot,ppresident, etc., to refer to only males. Whanlook into the data from
the instructors’ questionnaire, 50% of them condéichthat they did not frequently guide their studdrmw they had to use
appropriate gender-fair expressions when they predlwarious types of essays. In the same way, dteftbm students’
guestionnaires revealed that instructors of thesmulid not give any guideline as to how they hadide appropriate
gender expressions. Further, the data collectedigfirinterview indicated that most writing instrarst considered gender-
unfair expressions on students’ writing as merefyr@blem of diction. In conclusion, the issue ofider in the course,

Advanced Writing Skills classes in four of the wamisities selected for this study, has not yet glbattention.
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INTRODUCTION
Background to the Study

Writing is one of the important language skills efhihave multidimensional advantages in differepeats of
human life. Among its several contributions, théerd plays in promoting the academic performantestadents is
underscored by a large number of scholars repgatBdispite the fact that writing is an indispensalsinguage skill
before and after school life of students, studimsdacted subsequently revealed that it is not éaglevelop it as it is
often vulnerable to such factors as psychologimadnitive and linguistics. Furthermore, the diffiguof writing skills is
attributed to such factors as the method of insitvagc the kind of teaching materials, beliefs aretcgptions of the
instructors on the current theories and practities, class-size, the interest of the learners tanaug their writing

proficiency, the time given for practicing, intdiaa

The first approach to writing instruction, that the product approach, geared towards almost axelyson
mechanics, commonly referred to today as convesitibhe major purpose of writing was to enable leexproduce error-
free texts. During this period, the behaviorist®w of language teaching, which thought learningasction of stimulus
and response in the learner was influential Widdp@606).The other pedagogical phase is charaetkti@s a paradigm
where the writer is at the center of attentionhi@ teaching/learning process. The core idea opliiesophy of the school
was that the only man who has brought behaviorahgh is the man who learned how to learn; the mfemlearned how
to adapt and change; the man who realized thahowledge is secure, that only the process of sgdkimwledge gives
basis for security. Therefore, the role of the eas, based on this school of thought, is to cHyefollow up what writers

do in the process of developing a given text and iem comments to write better.

However challenging writing skill is to develop, la®g as the students have interest to learn apdowe their
skill and instructors are well aware of the noti@igurrent theories and practices and are detecnio implement them
successfully, studies conducted on students’ coitipoes subsequently revealed that improving thetimgi skills of

students is not as such the most complicated e ESL/ EFL practitioners.

When we look into the theoretical frame-work of reod approaches to writing instruction, they encgera
writers to produce sexist- free written texts.ihklto this, Scay and Scott (2004:2) further expldie point saying: “Very
well written materials are those which treat geridsues fairly and respectfully.” In their furthexplanation they pinpoint
that gender fair materials broaden students’ alitabout gender roles and increase motivationakegah their day-to-day
performance. Hence, students’ engagement in thdewtrmcess of writing and the skill of the teacherguiding the
students to produce not only clear and meaningfittem texts but also to give attention to gend®r-fexts makes the
whole instruction successful. In this regard, Bleri@000:17) suggests the following most significkehaviors of a
competent writing instructor: lesson clarity, instiional variety, gender-fairness in developingctéag materials,,

students’ engagement and success rate.

Based on his every day observation and experienteaiching various writing courses at college amigarsity
level, the present researcher encounters a langderuof written texts comprising gender-biased eggions. The problem
is pertinent not only to university students bgbalo certain administrative bodies of Hawassa &lsity who use English
in rare occasions for specific purpose of orgafmnal communication. Surprisingly, under some ainstances, female

students themselves are observed diminishing tHeessby using gender-unfair terms on various wmittexts that they
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produce for various purposes. If this trend corgmas it is, females always remain as passive @lngensvient to their
male-counterparts. The present researcher, thaglatkto investigate the extent to which gendeitpés given attention

during the teaching/learning of writing and theuattdevelopment of various written texts.

OBJECTIVES OF THE STUDY

General Objective

The primary objective of this research is to inigege the extent to which gender-fairness is gidea attention

on both impromptu and extemporaneous essays ofrsich four Ethiopian universities.
Specific Objectives
The specific objectives of this research are to:

e examine whether Advanced Writing Skills instructgrgde their students to use gender-fair expressiamen

they get them develop both impromptu and extemperas essays
» identify the type of frequently used gender-unéadpressions on students’ essays
» identify the factors attributing to the use of gendnfair expressions (if any) on students’ essays
SIGNIFICANCE OF THE STUDY

Gender issue is still one of the most divisive ésswf the day almost across the world. Both fagnasd
unfairness can appear in any discipline or worlcgda Unless this hurdle is alleviated step- byp steough modern
education, the performance and contribution of femdn the process of building a country will beepvidden.
Consequently, the findings of this study will helpiting instructors at any level to reconsider th@nitation and take
remedial measures. Secondly, those experts whav@tdéng on gender issue, can look into the findiagsl consider the
written texts they produce whether they are fresuwh biases. Thirdly, teaching material writeramy level of learning
can ponder on the findings and manage to make thgis free from expressions which bring about gerdisparity.

Finally, other researchers who have interest talgonfurther research in this area can use théniysdas spring board.
MATERIALS AND METHODS

This research is designed at large quantitativekpérimentally). Nevertheless, for the purposeriahgulation,
qualitative data collected through semi-structurgdrviews were used. To this effect, essays writhg 120 students were
taken as sample to evaluate the extent to which $hésfy the modern approach to gender-fair apgro&econdly, 40
writing instructors, i.e. 10 instructors from eagfiversity were selected to respond to the questivas. Finally, 2 writing

instructors from each university were selectecegpond to semi-structured interviews.
DATA SAMPLING TECHNIQUE

To determine the number of students who producayssshich were required for analysis of genderdasswne of the
modern data sampling models developed by Israed 2@ used. Accordingly, 120 students, i.e. 30esttglfrom each
university, were selected. Among the selected stisdesome of them had already taken the course e Writing

Skills and others were taking the course while tiveye producing the essays for this research. teraéning the sample
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size of the respondents to the questionnaires, 80%e whole population from each university, i3, students, were
selected. Finally, 2 respondents among instruaibthe course and 4 respondents among studentseemitm university
were selected to respond to the semi-structuremivietws based on the principle of data saturatiadeh As has been
mentioned above among the students who were séléatethe semi-structured interviews, some of thiead already
taken the course mentioned above and the resttakirg the course while the present researchercabecting the data

for the study.
DATA COLLECTING PROCEDURES

Before the students had begun writing the esshgstesearcher discussed the purpose of writinggkays with
each instructor of the course Advanced Writing ISkih each university. The main point of the distos was on the
procedures that the course instructor and | neddllmw in getting the students write their essalye. then went to the
class and asked his students to produce any impgroegsay of 300 words by passing through diffestages of writing
i.e. idea generation, drafting, reviewing and pdg the final draft within one hour. After the dants had finished
writing the essays, he collected them and handenh tim to me. With regard to the administration agstionnaires to
Advanced Writing Skills instructors, the first drafas provided to colleagues especially to those tdive experience in
offering the course, for comments, suggestions antendments. Having done this, the items were revised
reconstructed depending on the comments made dniteac. Then the final version of the questionnawses distributed
to the students. As has already been done on #igaonaire items, the items of the semi-structiméstviews were also
first reviewed by colleagues and then revised ogely. Finally, the interview was conducted withcleaselected

interviewee by audio-tape-recording his/her opision
DATA ANALYSIS PROCEDURES

In analyzing the essays written by the studentst éach essay was given a code then the sentemigls had
gender unfairness were underlined. Having done #dsh sentence which consisted of gender dispasty classified
under such categories as parts of speech, charatiten, occupational titles and references. Findlthe raw data were
recorded into a table, their frequency was caledl@nd their implications were discussed. In aniadythe questionnaires,
first, the responses for each questionnaire wdlfedainder similar categories on a ruled shegiager then the responses
in each category were computed and converted ietoeptage. Finally the meaning of each category evgdained
descriptively. In analyzing the data from the setnitctured interviews, first the data were trarmmlion a white sheet of
paper. The second step was to codify each datedlyhihe codified data were converted into varithemes. Finally each

theme emerged from the codified data was explaiasgd on the objective of the research.
RESULTS

As data collected from four of the universitiesioaded, the essays that the students wrote forr#gearch
limited the role of female students to domestieityl considered them as subservient to males. Whaybgerve the topics
selected by the students and generated by theaiefmhessays development, more than 50% were rafdeenced. For
example, "What Makes Man Different from AnimalsPhis finding implied that majority of the studemtgre not giving
due attention to gender-fair expressions on thesags. The other surprising finding with regarddpics selection or

generation was that most females themselves gederatle-referenced topics. This finding impliedttkall in the
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modern world, females have not yet fully achievgda recognition. If this kind of trend continuesthe same tempo,
females, who are our mothers, sisters, wives, acatsbe demoralized to compete with their male tayparts and

achieve success.

When students wrote biographical or narrative essanpst of them, including female students thenesglgave
priority to male characters such as Haile Gebeessile, Haddis Alemayehu, Taddesse Biru, Tilahurs€&se, PM Meles
Zenawi, and others. Similarly, when they wrote ative essays, most of the characters they sketaleed names of
males. To avoid unnecessary repetitions, in mastyss a large number of students preferred to wsEutine marking
pronouns such as (he/him) instead of neutralizinghanging them into plural. This result, as hasnbdiscussed above,
suggested that females have not yet achieved duliléy even among the educated section of theegocie. university

students.

The other result secured from the data analysisth@tsmore than 50% of students used male commansno
such as director, actor, hero, etc., to refer tthksexes instead of saying directress, actresshandin. In link to
occupational titles, most occupations such as geesi soldier, engineer, pilot, driver, etc., wgreéen to males. Females
were mostly entitled with occupations such as sagyenurse, teacher, cashier and the like. Mongdhie common nouns
such as policeman, salesman, cameraman, firensgrfhnan, man —made, etc., were used to represaatefe while it
was possible to say salesperson, camera-openadighter, fisher, manufactured, etc. From thev&@sult, it is possible

to generalize that the issue of gender issuelisedéintless effort seeking area.

In checking whether instructors of the course, Anbeal Writing Skills, provide orientation or guidedents as to
how they use gender-fair expressions, the instra¢temselves confirmed that they did not giveui dttention like other
requirements of effective writing. The main reastimey stated were: considering gender issues aopdiction, lack of
awareness about the issue, carelessness, feangntos many criteria to evaluate the studentstingi giving more focus
to content and flow of ideas, and others. Fromath@ve result, it is possible to conclude that sansimt university level or

inter universities level need to be conducted harge experience and alleviate the problem.

When the frequency of gender-unfair expressions exasnined, the following results were found outheir

descending order: parts of speech, occupationsactess and topics and subtopics.

As the results from the students’ questionnairgeaked, vast majority of the students had low paioa about
the disadvantage of gender-unfair expressions.nidger reasons that they pointed out were by argkléie same as the
above reasons listed by Advanced Writing Skillgrinstors. In addition, when students wrote thegags, their focus was
on the following components in their descendingeordoherency of ideas, structure of sentencedentsiand mechanical
features. We believe that in modern foreign langupgdagogy, the focus of any instruction is to &nafudents
communicate successfully. Nevertheless, if the canioation does not give room to social values tgmadups of people
equitably, it will suffer from various setbacks. hde, attention to fair gender-expression needset@ ltomponent of

productive and active writing instruction.

DISCUSSIONS

Discussion of the Essays

When the essays that the students wrote were erdmireticulously, many of them consisted of contevth
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can frustrate females. As researchers in the apgeatedly disclose, the gender disparity depictedniy literature or
textbooks, gradually widens the difference betwastes and females. This perception in turn affdesconfidence and
the overall active participation of females. Onehef essays written by one student in one of tlieeusities, for example,

is read as follows:

.... Tsehay woke up early in the morning and first laid the bed. Then, she went the toilet room. After coming back
from the toilet, she washed her face and hands with water. She, then, entered the cooking room and lit the kerosene stove
to make tea. Until the tea boiled, she went to the nearby shop to buy loaves of bread. When she came back, from the shop
with the bread, the tea had already boiled.. Then she took off the tea-pot and went to the bed room to awaken her older
brother. Ssay, to go to the toilet room, wash his face with water and soap and take his breakfast with her. In the same way,
he did what he is always accustomed to. Finally, she washed the glasses with which they drank tea and then they both went

to school saying by to their parents.

From the above incomplete essay titled “Job Shakome”, we observe that most of the sentencesa@xhat
most of the house activities are left to the fem@ikehay. As we understand from the essay, the bldé¢her has not had
any significant contribution in the housework.dtshe who accomplished all the house-chores frenbéginning to the
end. Her brother was ready only to wash his fackltemds, eat his breakfast and go to school withHhe did not even
help her in washing the glasses with which theynkireea. When the above essay is examined carethily,type of
attitude has two impacts on female students. Tisé dine is that it makes them consider themselubsesvient to males
and always be confined to domesticity. As a resetales always think that higher achievement ésrttanifestation of
males. Secondly, the larger portion of the timé temale students spend on house-chores encroaplas their time that
should have been used for their academic progiéssefore, it is possible to conclude from the abdata that this type
of trend and practice results in stereotypic imagestablishing wrong impression about feminisro ihieir socio-cultural

origin.

Table 1: Gender-fairness in Constructing Titles forEssays

No ltem Frequency | %
1 Male Referenced 70 58.8
2 Female Referenced 40 333
3 Both Sexes Referenced 6 5.1
4 No Sex Referenced 4 3.3
Total 120 100

As we see from the data given in the above mone dverage number of students (58.3%) used malecrefed
titles like “Everyone has his own way”. The oth&.3% constructed female referenced titles suchiNasWoman Should
be Allowed to Surrogation”. Only 5% of them wrotetlb sex referenced titles, i.e. either plural noonsndefinite
pronouns. Lastly, 3.3 % of the respondents contgdutities which are neutral. These data take® ke conclusion that
incontemptible number of students did not give mesi attention to gender-fairness while they werkectiag or
constructing titles on which they develop essaysis Timplied that still further orientation and eadeur from the

Advanced Writing Skills Instructors is required.

Index Copernicus Value: 3.0 - Articles can be senb editor@impactjournals.us




Consideration of Gender-Fair Expressions in Develapg Written Texts: With
Particular Reference to Four Universities in Ethiopa

21

Table 2: Frequency of Pronouns Used and Gender-Faiess

No Item Frequency %
1 Male Referenced 80 66.6
2 Female Referenced 28 234
3 Unidentified 12 10
Total 120 100

The data in the above table indicated that 80 6% .6f the respondents who wrote essays for thisaret used
masculine pronouns (he/him) where repetition of c@mm nouns is not required and when human beinggeneral are
referred to. The other 28(23.4%) used feminine igrkronouns (she/her). The rest 12(10%) used uatifae (indefinite
pronouns). From this data it is possible to suggfest most students in Advanced Writing Skills sk did not worry
about using the most appropriate pronoun which eprihieir message without offending neither females males. In
further analysis, the researcher found out thaerpabper nouns such as Teshome, Abebebe, Zeleltgrigi, Gemechu,
Yala Kawte, etc., were more frequently used thanale proper nouns such as Almaz, Beshadu, Amigeetzem, Hira,
etc. When we examine the psychological motive fing such names with some details, the major oreeumaonscious
and conditioned behaviour of most writers whichulssfrom the general socio-cultural makeup of sbeiety in which
they were brought up. Secondly, Lack of trainingvhm use gender-fair expressions for any contexs wee other
impediment. Thus, though it is challenging to rema@ll such inappropriatenesses with in a shortogeadf time, all
members of the society who are well aware of suwhoeamalities must play their role and pay the nsags sacrifice

because if such tradition continues as it is, thmidation of male students over females’ will bevasively on the scene.

Table 3: Using Common Nouns

No Item Frequency %
1 Male common Nouns 75 82..6
2 Female Common Nouns 20 16/6
3 Unidentified 25 20.8
Total 120 100

As we can see from the table given above, 75(82&P4he essay writers used male common nouns ssich a

directors, actor hero, etc., to represent both snatedl females while it was possible to use the svditectress, actress,
heroin, etc., for females. The other 20(16.6%) ubedappropriate form of feminine common nouns whée words are
required as either subject or object of the semte@ontrarily, the rest 25(20.8) of the respondentployed unidentifiable
pronouns such as indefiniteness makers like “afaff;, etc. or plural markers like they, these, $eg etc. In conclusion,
one can understand from the table that using géfaitegxpressions on students’ essays is not theuseconcern of most
students. As a result, it is possible to suggestfdmale students have been less considered egmttén in the course of

essays development.

Table 4: The Use of Major and Minor Characters on Bographical and Narrative Essays

No Item Frequency | %
1 Male Major Characters 91 75.8
2 Female Major Characters 29 24]2
Total 120 100

On the basis of the data given in the table ab@%éy of the respondents used male major charactetheir

essays. The rest 29 (24.2%), on the contrary, fesedle major characters on their essays writterifferpurpose of this
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research. As the table further depicts, most matjaracters in the biographies and narrations afte praper nouns, such
as Taddesse Biru, Haylom Araaya, Abebebe BikildeP&ilahun Gessesse, Emperor Thewodross, PrimaedZenawi,
etc. The other surprising finding was that eventnodshe female students themselves, who involvedsisay writing for
this research, preferred to narrate about maleackens. This kind of attitude is so pernicious thatndoubtedly

incapacitates the role and contribution of feméadeall walks of life.

The other relevant point found out from the esdaythat most occupations such as doctor, engirseddjer,
president, pilot, author, driver, etc., were repdbt used to refer to only males. Only 20% of tkeay writers used the
above occupations as careers of both females alebndoreover, the nouns, policeman, salesman, i@anan, fire-man,
fisherman, etc., were used as they are to refeotio sexes without making any change in such athatythey reflect both
sexes. The above data take us to the understatiangstill there is a wrongly established beliefisbhassumes that
females do not have the capacity to involve invétids which require high level thinking. The argem is that if the essay

writers reflected such attitude on their essaysjaubt they could implement it the same way inrtred world.
DISCUSSIONS OF THE QUESTIONNAIRES

Table 5: Guiding Students to Use Gender-fair Expresions

No Items NoofRes| %
1 | guide them always 3 10.1
2 | guide them sometimeg 5 1646
3 | guide them rarely 7 23.3
4 | do not guide them 15 50.0
Total 120 100

From the data given above, it is possible to uridadsthat 15 (50%) of the writing instructors diot guide their
students as to how they avoid sexist expressionthein writing. The other 5(16.6%) guide them odoaally. Only 3
(10.1 %) guide their students as to how they ageidder-unfair expressions from their essays fretiyudn responding to
the open-ended item which requested the respontieetsplain the reason(s) for not guiding studeatase gender-fair
expressions, the frequently given reason was, ynedfective written work, considering the contecwherency of ideas,
language use and layout was enough. When we exdherebove reason, we find a very serious misutataing. First
of all, the quality of a good writing is its consigtion of all human beings as equal creaturesigworld. There is a
belief that no writing should annoy or frustratede@humanize any section of the society. Thus, dpjsropriate to suggest
that consciously or unconsciously, writing instarst have responsibility in changing the attitudettedir students with

regard to using gender-fair expressions on thatingr

Table 6: Areas of Gender-biased Expressions on Stadts’ Writing

Iltems No of Res %
1 Topics and sub-topics 5 16.7
2 Parts of Speech 12 40
3 Occupations 8 26.6
4 Characters 5 16.7
Total 30 100

As we understand from the above data, most of émeler-biased expressions that most students usatghe

parts of speech. The second serious area was Wwhgmwere writing occupational titles. On the othand, gender-biased
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expressions were less used while the students writiag topics and sub-topics for essays that theyduced. The other
item required explanation about the advantage ioigugender-fair expressions on students’ writingcérdingly, in their

response, all of them listed the following: Fiitgives a sense of confidence to female studenthat they freely struggle
to cope with their male counter-parts in the academorld and outside. Secondly, the written worKstlee students

become ethical; consequently, female studentsrgapection and develop a feeling of autonomy.

DISCUSSIONS OF THE QUESTIONNAIRES FOR STUDENTS

Perceptions about Gender Issues on Their Writing

Based on the responses given to the first iterh@fuestionnaire, 104 (86.6%) of the respondentiroted that
they did not have due consideration for gendereissan their writing. The other 16 (13.3), neverls| contended that
they were aware of the implication of gender-un&aipressions on their writings. When the resporglemre asked to
reason out for not having perception about gendiereikpressions on their writing, they stated twmprehensive reasons:
The first one was reluctance of writing instructor®rienting them about the appropriate uses iofgander expressions.
Secondly, students themselves did not give duataiteto gender issues while they were producingpua texts. In their
detailed explanation, majority of them disclosedttthey have never discussed the issue of gensige iwith friends or

read any literature on it to curtail the problem.

The other item of the questionnaire requested #spandents to explain whether there were unfotgetta
occasions in which they received feedback fromrtimsitructor for their inappropriate use of gendgpressions on their
essays. In response to the item, majority of thenfianed that they did not have any memory abouahsdand of event in

spite of receiving lots of corrections on language, coherency of ideas, mechanics and the like.

Table 7: Consideration for Gender-Unfair Expressiors

No Items No Res %

1 | consider them as very serious problems 30 25

2 | consider them as serious problems 31 25.8

3 | consider them as medium problems 34 28.4

4 | consider them as less serious problems 25 20.8
Total 120 100

When we examine the above data carefully, we obsirat majority of the respondents were of the iopinhat
considering sexist terms had a medium effect onotrerall quality of their writing. This implied thamajority of the
students were more concerned with other requiresraineffective written work than gender issues. dtieer item of the
guestionnaire asked the respondents to witnessheshétey had orientation or discussion in the ctas® on gender-
unfair expressions and the methods which help tbentrol on their writing. Accordingly, almost alf them confirmed
that they did not get such kind of orientation friémir Advanced Writing Skills instructor or holdsdussions in the class.
When they were asked whether orientations or dssens on the use of gender-fair expressions wéegant to produce
more quality writing, 81 (68%) of them had the dpmthat they would be essential. The rest 19 (32¥b)vever were of
the opinion that gender —fair expressions wereasauch serious problems in achieving good wrisiili. In their belief,
it is not the fair expressions on their writing eficonfirm the equality of female students; ratlieés the attitudinal
change of each student that he/she brings abouthwtan truly set females free from inferiority, daation and

discrimination.
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DISCUSSION OF THE SEMI-STRUCTURED INTERVIEWS

Discussion of the Instructors’ Interview

As has already been mentioned earlier, one of #t@ gathering tools was semi-structured interviemrsducted
with 8 Advanced Writing Skills instructors and Z6idents selected from four of the universities tiidl as study site for
this research. The respondents to interview wetdnwolved either in filling in the questionnaire writing the essays.
The main assumption was that if new respondentsselected, new opinions might be secured which hetebeen
considered by those respondents who wrote essdifedrin the questionnaires. Accordingly, the msignificant themes

of the discussion are presented as follows:
Criteria Used to Evaluate the Students’ Essays

In responding to the item which asked them to ewlae major criteria that they use in evaluatihgit students’
written work, all of them listed the following imeir order of significance: coherency of ideasydtire of sentences,
content, mechanical features and diction. The alatate revealed that “diction” is one of the crigeim evaluating the
students’ essays. Though gender-fair expression mesmentioned vividly, the course instructors, the present

researcher thinks, might give it room under diction
Relevance of Gender-Fair Expressions

Four of the respondents had the belief that gefaierexpressions can increase the quality of aniingrin

different ways. One of the respondents, for exangtéged his view saying:

If students are inhabited to employing words or expressions that do not offend any part of the society, they will
develop a sense of responsibility and thoughtfulness to others. On top of this, it helps to avoid the chauvinistic feeling of
males over females. | fedl that if gender equality is well recognized by the young scholars at universities, the wrongly

established gender-biased attitude can be uprooted from our country once and for all.

From the above opinion we make out that the inttrucad the belief that considering gender-fairrezpions

while producing various genres is of multidimensibadvantages.
Guidance Given to Students on the Use of Gender-Fdtxpressions

As the data indicated, 3 of the respondents resgbfichnkly that they did never give guidance akdw their
students avoid sexist expressions from their wgitilm their further discussions, they presentedftilewing reasons:
Firstly, in evaluating any written text, there adot of requirements that should be taken intooant If such issues as
gender expressions are considered, students ddooo$ to produce meaningful written texts so thHatyt become
accuracy-oriented writers. One of the Advanced MgitSkills instructors, for example, opinioned,did not learn such
things while | was taking this course in a univigtsiWhy are you worrying now with such complicatiihgs? For me,

there are gender offices which are responsibletoraplish such activities.”

The above response reminded me one saying, whiet @® “What is learnt at cradle stays up to thebto@f
course, we all know that we are the result (progdotcbur teachers. However, accepting everythirag te got from them
and implementing as it is betrayal of change ambvations. Secondly, as the respondent said, ththugyle are gender

offices established in each Ethiopian universitiessolve some gender issues, sharing respongbildind working
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collaboratively is one of the modern approachegrmgress and change. In sum, updating our thinking keeping

ourselves abreast of the current innovations asasgsossible is an indication of maturity andSayhtedness.

Solutions Suggested as Remedy to Alleviate the UsfeGender-biased Expressions

The salient remedial solutions suggested by theoretents are summarized and presented as folldhwasiging
the wrongly established socio-cultural miss-conicepof the society through education by using vasimedia and social
gatherings, including the issue of gender-fairresan independent topic in school curricula, mditigastudents to read
various literatures and conduct research in thae, drelding discussions on the issue in classroamdsoatside are among

others.

DISCUSSION OF THE STUDENTS’ INTERVIEW

Perceptions about Gender-Fair Expressions on Essays

As the data from the interview indicated, amonge$pondents 14 of them had the feeling that sexpstessions
do not bring as such serious impact on the quefitheir writing. When they further explain the@gasons, they stated that
all writing instructors were teaching them unitgherency and adequacy of ideas as essential comisosfegood writing.
In their final conclusion, they remarked, no writimstructor had ever taught them the relevanceraethods of using
gender-fair expressions in any of their writingsslas. Four of them, however, were of the perceptiangender-fairness
is one of the essential requirements in producialy @eveloped written text. One of the respondegitsforced his opinion
saying: “If | do not demonstrate my respection fggnder equality on my writing, | am indirectly dading myself
because | am the result of my mother.”

In conclusion, as explained in the discussion sfrirctors’ questionnaires, the perception of majarf students about the

use of gender-fair expressions is not in line wibdern approaches which advocates sexist -freatiites.
Awareness about Language Areas Connected with GendExpressions

The data showed that 10 of the respondents couldistodown the most care needing areas of language
explaining matters connected with gender issueg dther 8 tried to call few them. Only one respatslidisted as
follows: pronouns, common nouns, male referencethspand occupational titles, character-sketchiingse data take us

to the conclusion that students can use variousesgjfpns which result in gender —disparity on thegays.
Decision on Selecting a Character for Biographicadtssays

As explained in discussing the data from essaysofldhe respondents selected national heroes tet t
appreciate them due to their magnificent contrdoutiuring their life-time. The other two respondemne male, another,
female selected female characters such as Prifiedtss Derartu Tulu, Tirunesh Dibaba, and the likere the point that
should be taken into account is everyone has tmhrite about the hero that he/she loves. Unfately, a heroin may
not be found in some countries. The point of argung unless we Ethiopians take initiation and ¢rout the major
activities that our heroin committed, who will tatke responsibility to do so? We repeatedly heatr tehind or at the side
of any success or achievement, there is one fer8alevhy we always talk about males and overshatewcontribution

of our half flesh unreasonably.
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Selection of an Occupation after Graduation

First, the researcher gave them a piece of papeihich different occupations were listed. Then, thgpondents
were asked to choose one of them as a future care@ase they do not get the type of work they naftel graduation.
The list of occupations were: teacher, secretaeavirtruck driver, modern farmer, military-in-chidfusinessperson,
mechanic, and factory-worker. Accordingly, the théde respondents among the total number of 18 nelgmds, selected
secretary and business person. Among the malendspts,5 of them selected heavy truck driving ad them factory-
worker. Lastly, the two male respondents decidetb¢éoome mechanics. As we can see from the aboee lddently
occupational labour division was reflected. In fiert interview conducted with the female respondethis researcher
came to learn that they did not have ambition amgrage to become heavy truck drivers and militarghiefs. Their
reason was the misconception deep-rooted in thetgdor long period of time by building a discrinaitory occupational
labour division between males and females. As alttedbe students were forced to reflect the redliey experienced on

their writing as a member of the society.
CONCLUSIONS
Based on the discussions and analyses made isttiag, the following conclusions are drawn.

* When one of the essays written by the respondsrggamined carefully, it hardly gave attention &mder-fair
expressions. As studies reveal, when females reeld type of essays, they consider themselves stibstto
males and always be confined to domesticity. Tloeegfit is possible to conclude that student wsiteeed clear
guidelines from their instructors which can helprthalleviate gender-disparity expressions on angtemrtexts

that they produce for various purposes.

* In selecting a titles for essays, (58.3%) of thelshts used male referenced titles like “Everyoas s own
way”. The other 33.3% constructed female referentidels such as “No Woman Should be Allowed to

Surrogation”.

* When we examine the frequency of pronouns usetidressays, 80 (66.6%) of the respondents used limescu
pronouns (he/him) where repetition of common noisnaot required and when human beings in genegl ar
referred to. The other 28(23.4%) used feminine imgrgronouns (she/her).

* Inlink to the use of common nouns, 75(82.5%) @&f ¢ssay writers used male common nouns such agatge
actor hero, etc., to represent both males and &=mahile it was possible to use the words direstrastress,
heroin, etc., for females. The other 20(16.6%) ubedappropriate form of feminine common nouns wtthe
words are required as either subject or objecthefdentence. Contrarily, the rest 25(20.8) of #spondents

employed unidentifiable pronouns such as indefirggs makers like “any”, “all”, etc. or plural markdike they,

these, those, etc.

* In selecting characters for their essays, 75% @fréspondents used male major characters. Th@9¢&4.2%),
on the contrary, used female major characters. dther relevant point found out from the essaysi tost
occupations such as doctor, engineer, soldierjgmes pilot, author, driver, etc., were repeatadied to refer to

only males.
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* From the data in the questionnaire, 15 (50%) ofwthieng instructors did not guide their studengsta how they

avoid sexist expressions on their writing.

* Most of the gender-biased expressions that mostests used belong to parts of speech: the secdrdargt

belong to occupational titles.

» Based on the data obtained from the questionnai4,(86.6%) of the respondents confirmed that tfidynot

have due consideration for gender-fair expressiontheir writing.

e Majority of the respondents were of the perceptiost considering sexist terms had a medium effecthe
overall quality of their writing. This implied thanajority of the students were more concerned witer

requirements of effective written work than

» As the data from writing instructors demonstratl, o them used the following criteria in their @ of
significance to measure their students’ written kvotoherency of ideas, structure of sentences, eocbnt
mechanical features and diction. The above dataated that “diction” is one of the criteria in evaling the
students’ essays. Though gender-fair expression neasmentioned explicitly, the course instructaoas, the

present researcher thinks, might give it room uliiefon.

* Regarding the relevance of gender-fair expressifms, of the respondents had the belief that gefaler

expressions can increase the quality of any writindjfferent ways.

* As the data indicated, majority of the respondenislained frankly that they did never give guidaaseto how

their students avoid sexist expressions from thating

e To alleviate gender-disparity expressions, theesaliremedial solutions suggested by the respondamets
changing the wrongly established socio-cultural satisnception of the society through education byngqis
various media and social gatherings, including iftseie of gender-fairness as an independent topgchiool
curricula, motivating students to read variougrditares and conduct research in the area, holdguyigsions on

the issue in classrooms and outside are amongsother

* In conclusion, the perception of majority of stutdeabout the use of gender-fair expressions ismbhe with

modern approaches which advocates sexist -freatlites.

* In response to their awareness about most attesteking gender-fair expressions, 10 of the 18omdgpnts

disclosed that they did not have any idea abounhthe

» In selecting a character for biographical essaypfitBe respondents selected male charactershibatappreciate

them due to their magnificent contribution durihgit life-time.
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